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A special thank you to Kevin Mara who is resigning his School Board position at the end of March. Kevin has
served on the Williston, CSSU and CVSD Boards for nine years.
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CVSD BOARD CHAIR ANNUAL REPORT

I am honored to share highlights of Champlain Valley School District’s first eighteen
months as the largest consolidated district in the state. This annual report contains a
wealth of information and provides a glimpse into the incredible work of the entire CVSD
community. Since consolidation, our Board has focused on ensuring that the CVSD
mission drives our work and that equity and autonomy guide our decision making.
The CVSD mission is to develop citizens who learn actively and collaboratively, think
creatively and critically, live responsibly and respectfully, contribute positively to their
community and pursue excellence. As a consolidated district, all of our common learning expectations
and proficiency based graduation requirements have been aligned with this mission. The Board,
through its Indicator Committee, has worked with the District’s administration to answer the question
“How do we know we are accomplishing our mission?” Utilizing our Continuous Improvement Plan, we
now have indicators in four major categories (Proficiency, Personalization, Multi-Tiered Systems of
Support and Social-Emotional Learning) that will help us monitor progress towards fulfillment of our
mission.
While we have one mission for a consolidated CVSD, we recognize the autonomy that each school brings
to meet that mission. What does equity and autonomy look like in a district with 3900 students in six
schools in five towns? The Board spent considerable time at our retreat determining what “equity”
means in CVSD. We adopted the VSBA/VSA working definition of “equity”:
Educational equity means that each student receives the resources and educational opportunities they
need to learn and thrive.
● Equity means that a student’s success is not predicted nor predetermined by
characteristics such as race, ethnicity, religion, family economics, class,
geography, disability, language, gender, sexual orientation, gender identity or
initial proficiencies.
● Equity means that every school provides high quality curriculum, programs, teachers and
administrators, extracurricular activities and support services.
● Equity goes beyond formal equality where all students are treated the same. Achieving equity may
require an unequal distribution of resources and services.
● Equity involves disrupting inequitable practices, acknowledging biases,
employing practices that reflect the reality that all students will learn, and creating
inclusive multicultural school environments for adults and children.
Although we are one district, we value the talents and differences that make each school unique. We
strive to preserve the autonomy of each school, which helps drive innovation and student success. The
balance of equity/autonomy is a conversation we often have as we develop and revise our policies and
budget.
Consolidation has also allowed the Board to change its budgeting and facilities management practice.
Because our enrollment is projected to remain steady, we are now using a five-year strategic model,
based on economic indicators, as a target for our budgets. In addition, with the completion of the
Williston and Shelburne building project, a five-year capital improvement plan has been developed to
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address current and anticipated future needs of our six buildings. This capital improvement plan will
allow us to more accurately plan and budget for those necessary improvements.
External factors have also had an impact on our new district. Just after the publication of last year’s
annual report, the CVSD Board responded to the Parkland school shootings and the thwarted plot in Fair
Haven, Vermont by passing a resolution on gun-related violence. In addition to expanding the safety
and security measures at each school, we have contracted for a school resource officer to be provided
by the Shelburne Police Department.
While there have been challenges associated with merging districts we have met them by utilizing the
strengths we possess. CVSD is looked upon as a model for consolidation for good reason. Our focus is
on what is best for all students with the belief in the learning ability of every child.
Finally, I would like to recognize Kevin Mara’s retirement from the CVSD School Board. Kevin has been a
member and chair of the Williston School Board, the CSSU Board, the consolidation study committee,
and the facilities committee before joining the CVSD Board. His comprehensive knowledge and quiet
fortitude will be missed.

Sincerely,
Lynne Jaunich
CVSD School Board Chair
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CHAMPLAIN VALLEY SCHOOL DISTRICT
SUPERINTENDENT OF SCHOOLS REPORT
Dear Families and Community Members,
Research and common sense tells us that schools succeed when educators, parents, and
communities collaborate. Of course, there is much more to the success equation. In the
Champlain Valley School District, we are proud of the work we are doing around the six
elements of successful schools most recently articulated by the National School Boards
Association.
‐
We focus on the total child. Our goal is to help all students become effective and empowered learners. We
support their academic and social‐emotional learning so that they will develop the skills and habits to succeed
in our ever‐changing world.
‐
We are committed to equity and access. We set high standards for learning and we make sure that all
students have the individual and collective resources and supports to reach them. Please read Jeff Evans’ and
Meagan Roy’s executive summaries later in this report for specific ways in which we do this.
‐
We value family and community engagement. We believe that every family wants the best for its children
and we encourage and support collaboration through parent‐teacher conferences, strong parent‐school
organizations (FAPAC, PTO, PiE, etc.), and meaningful structures and opportunities for input.
‐
We distribute leadership in meaningful and important ways. There are many opportunities in CVSD schools
to take on leadership roles regardless of official title. Our joint commitment ‐ teachers and administrators ‐ is to
work together to do everything it takes to make our schools better.
‐
We have a strong teaching force and staff. Our principals, teachers, school counselors, specialists, and
coordinators are well educated and well prepared, and they are committed to continuous learning.
‐
We value relationships. We care about each other, our students
and their families. We place a high priority on ensuring a climate of
safety, mutual trust, and respect. Each of our schools works with their
parent groups to ensure that our schools are welcoming.
Of course, any one of these essential elements alone does not
guarantee success. It is the interaction between the elements – the sum
total – that makes the difference. We are proud of the work we have
done to coordinate this work and to ensure a cohesive and coherent
learning environment. Still, we are continually looking for ways to
improve. Our students deserve no less.

With gratitude and appreciation,
Elaine F. Pinckney
Superintendent of Schools
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CVSD DEMOGRAPHICS
Enrollment
While our enrollment shows a decrease in the numbers of students living in poverty, as measured by Federal Free and Reduced Lunch
paperwork we are seeing a redistribution of these students across all CVSD communities. While there is a correlation between the
number of students in poverty and the increased need for support, another trend that is driving staffing numbers in our district is the
increase in students’ needs for social‐emotional support, which cuts across all socio‐economic groups.

Student
Enrollment
As of Dec. 1
(see chart
below)

Number of CVSD
Students Eligible
for Free &
Reduced Lunch

Number of
CVSD
Students
who are
English
Language
Learners

2012‐13

4110

608

96

Ethnic Groups

2013‐14

4062

601

118

2014‐15

4064

556

109

90% of CVSD students identify themselves as
white/Caucasian, 10% as African‐ American, Asian, or
Hispanic

2015‐16

3941

597

111

Average Daily Attendance

2016‐17

3925

582

98

CVSD’s strong attendance rate averages 95‐96%.

2017‐18

3957

538

118

2018‐19

3950

536

111

School
Year

Socioeconomic Status
2016 median household income per family in CVSD =
$106,580 versus in Vermont = $67,850
Source: http://tax.vermont.gov
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FACULTY AND CLASS SIZES
Professional Staff
Champlain Valley School District currently employs over 400 professional staff members. More than half of all CVSD teachers are at
B60/M30 level and hold advanced degrees such as a Masters, a Masters with additional credits, or a Doctorate. Highly educated and
experienced teachers correlate directly with higher quality teaching.

CVSD Teacher Salary Schedule for 2018‐2019
Step

Years of
Experience
at Hire

Bachelor’s
Degree

Bachelor’s
+15
Credits

Master’s Degree/
Bachelor’s + 15
Credits

Master’s +15
Credits/Bachelor’s
+45 Credits

Master’s +30
Credits/Bachelor’s
+60 Credits

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16g

0-5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
Grandfathered
Ghost

43,869
46,062
48,256
50,449
52,643
54,836
57,030
59,223
61,417
63,961

46,501
48,695
50,888
53,081
55,275
57,468
59,662
61,855
64,049
66,593

49,133
51,327
53,520
55,714
57,907
60,101
62,294
64,487
66,681
69,313
71,945
74,577
77,560

51,765
53,959
56,152
58,346
60,539
62,733
64,926
67,120
69,313
71,945
74,577
77,209
79,842
82,825

54,398
56,591
58,784
60,978
63,171
65,365
67,558
69,752
71,945
74,577
77,209
79,842
82,474
85,106
88,089
90,721

Applicable only to the current CSSU teachers who had been frozen for at
least two years in the M30 column on the maximum step (15) as of July 1,
1999. This continues through the 2017-2019 CVSD Teacher Contract.

Class Size
CVSD complies with the Vermont Education Quality Standards (EQS) which prescribes the ideal number of students in
a classroom to ensure quality learning and cost effectiveness.



Grades K‐3 – When taken together classes shall average less than 20 students per teacher.
Grades 4‐12 – When taken together classes shall average less than 25 students per teacher.
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Points of Pride
Charlotte Central School
●

●
●
●

●

Natasha Grey, grade 6 teacher, was recognized by the Vermont Association for Middle-Level Educators (VAMLE)
as the recipient of their Rising Star Award. This award is given to a middle-level educator demonstrating
excellence in their first three years of teaching.
Dave Baird, grade 5 teacher, was selected to receive a Presidential Award for Excellence in Mathematics and
Science Teaching.
Sarah Pierson, CCS World Language Teacher, was recognized as one of the Vermont Teachers of the Year by the
University of Vermont.
Kathy Batty, CCS School counselor, and Mary Muroski, former CCS educator and Grade 5 teacher at HCS, received
the SEL Innovation Award for Teachers from the NoVo Foundation and Education First for their Empower Youth
Leadership Project. They received $5000 to continue to build social and emotional skills of local Vermont middle
schoolers through their Empower Youth Leadership Project, which brings middle school students from
Chittenden County schools together for full-day conferences offered three times throughout the school year.
CCS Co-Principal Jen Roth, Digital Learning Leader and PBL coach Allan Miller, and teachers Tasha Gray and
Marley Evans are working with the Tarrant Foundation from UVM to orchestrate learning that is increasingly
personalized, communicate and learn with our cohort of educators around Vermont, and to refine our CCS
system of personalization to increase engagement and autonomy of learning for students in grades 6-8.

Hinesburg Community School
Every year HCS community members achieve wonderful accomplishments. Here are just a few of those achievements:
●
●

●
●

Students participated in the Burlington Cool Schools Penguin Plunge last February, raising more money per
student than any other elementary school!
Kindergarten teacher, Miranda Johnson has been named the Vermont recipient of the Sanford Teacher Award
for demonstrating commitment to creating an inspirational and harmonious classroom that supports student
development and achievement!
Fourth grade teacher Erika Bickford was awarded a five hundred dollar grant from Drive for Education Grant
from Berlin City Kia of Williston. She will use these funds to purchase a variety of books for her classroom library.
5th grade teacher Mary Muroski co-organized and facilitated the Power Youth Leadership Conference which
brought middle school students together from all over
Chittenden County.
● Vicki Nelson was awarded a $5,800 District Innovation Grant
to create a physical space and accompanying programming to
grow students’ psychosocial wellness and enhance positive
social skills and interactions through play.
● The fifth grade team was awarded a $5,000 District
Innovation Grant to purchase materials to provide
personalized learning experiences that will enhance student
connectivity to the school and their learning.

Shelburne Community School






2018 Vermont State Champions - Girls’ Cross Country
SCS earned the COTS Youth Heroes Award from the work of our 4th grade team led by Natalie Lodge and Adam
Giles.
Shannon Baird and Sharon Davison presented their Global Goals work at VT Fest 2018 and Dynamic Landscapes
2018.
Development of monthly conversations about digital citizenship for all 5th grade students. Co-developed and
presented monthly by Rachel Petraska (5-8 School Counselor) and Tim O’Leary (PK-8 Digital Learning Leader).
Our Fit Kids Morning Movement is available for all students who arrive to school between 7:30am-7:55am. This
program continues to expand as we offer three days per week for our PreK-4 students in a station-based format
and two days per week our 5-8 students can choose to participate in a team-building or group-based game.
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Our Diversity and Inclusion Workgroup, has continued their
work this year by creating a committee comprised of
community members and a variety of faculty and staff
members. The group has met monthly to begin to address
and advance issues of equity, diversity, and inclusion in our
school community.
Our first annual River of Light community event coordinated
by our art and music department was an unequivocal success.
Our 3rd, 4th, and 5th grade students performed a choral
concert at the Shelburne Field House, followed by a lantern
parade
throughout
the
town.

Williston Schools












ABS and WCS are PBIS exemplar “Blue Ribbon” Schools for multiple years running. Allen Brook has been
awarded this honor for 6-consecutive years.
ABS and WCS teachers continue to contribute to their field and be recognized for excellence on the state and
national level.
WCS ELA teacher, Andrea Griffin, and ABS 1-2 grade teacher, Erin Crowley earned their National Board
Certifications.
Teacher, Lyn Porter, received the SHAPE America Eastern District Honor Award.
WCS has a thriving Connecting Youth (CY) Mentoring Program: over sixty middle school students have a chance
to explore interests and enjoy the undivided attention of an additional caring adult one hour each week at
school.
Our active school safety team has created close working partnerships with local emergency responders.
WCS has a strong emphasis on community service and helping those in need through our 8th Grade Challenge
Projects and disaster relief fundraisers
ABS and WCS have vibrant co-curricular programming, featuring high participation rates for athletics and drama
programs.
Our schools inspire curiosity and enthusiasm for learning through a variety of
experiences in the Visual Arts.
WCS Renovation Project
 $19.8MM project
 Spanned June, 2017 - August, 2018
 All areas of the school were impacted and improved in some way
 Roofs, HVAC, windows, lighting, insulation, site work, school-wide
sprinklers, Library
 Efficiency
 Health / safety

Champlain Valley Union High School






Chemistry teacher Sarah Malcolm was awarded UVM’s Outstanding Teacher of
the Year.
Senior Milo Cress was featured on NPR, CNN, NBC and more for his work to reduce the national waste of plastic
straws.
CVU raised well over $50,000 for Special Olympics Vermont.
CVU Girls Cross Country won a trip to Nationals in Oregon.
CVU students at Essex Technical Center were nominated to the Presidential Scholars Award.
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CONNECTING CURRICULUM, INSTRUCTION, AND ASSESSMENT
The goal of the Champlain Valley School District Office of Learning and Innovation is to
assist our six schools to provide a learning environment that nurtures the academic and
social development of every student. To achieve this, as well as instructional and
programmatic consistency throughout CVSD, professional development is planned,
coordinated, and assessed by the Director of Learning and Innovation. The CVSD
Proficiency-Based Graduation Standards are the foundation of teacher planning,
instruction, and assessment. As a school district, we regularly update curriculum and
assessments to align with research-based ‘best practice’ and provide professional
development to support ongoing teacher growth and improvement.
The Office of Learning and Innovation is responsible for a range of functions, including oversight of federal
grants (including Title I, Title IIA, Title III, and Title IV), revision and evaluation of K-12 curriculum, providing
professional development for CVSD teachers, development and coordination of a common assessment system,
coordination of Instructional Coaches, Math & Literacy Coordinators and the initiatives they facilitate,
oversight of student performance data collection and its use in VCAT (Vermont Comprehensive Assessment
Tool), coordination of the English Language Learners (ELL) Program, and management of the CVSD Continuous
Improvement Plan.
The CVSD Continuous Improvement Plan, a state requirement, drives much of the professional learning and
development in our district. It focuses on four key initiatives and associated goals:
Proficiency
Shared Vision: A successful proficiency-based learning system establishes desired results, determines
acceptable evidence, designs relevant instruction, and tracks and reports progress.
Goals:
 Establish a system that defines, provides feedback on, and ensures growth on Graduation Standards
 Create district common learning targets for each content area
 Design differentiated instruction based on assessment data to ensure proficiency for all students
Personalization
Shared Vision: To engage and empower learners, we expect students to offer their voice and make choices in
determining meaningful and relevant pathways to proficiency. To this end, we provide a personalized learning
process (PLP) in which students continually plan, connect, reflect, and share about their learning.
Goals:
 Every grade 7-12 student will have a PLP in a single platform that complies with Act 77 requirements
 Establish student-driven learning experiences
 Establish systems to support planning, executing, reflecting on, and sharing personalized learning
experiences
Multi-Tiered System of Supports (MTSS)
Shared Vision: A successful proficiency-based learning environment has systems and structures to provide
differentiation, instructional adjustments, and, when necessary, targeted interventions for all learners. A multitiered system of support provides this structure.
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Goals:
 Implement the CVSD Common Assessment System to inform instruction and intervention strategies
 Implement CVSD Guiding Principles for Intervention to improve instruction, intervention strategies,
and student performance
 Support CVSD schools in implementing the CVSD MTSS Framework, a district-wide framework
describing the purpose of each element of an effective MTSS
Social-Emotional Learning
Shared Vision: Help all students develop skills to understand and manage their emotions, show empathy for
others, establish and maintain positive relationships, and make responsible decisions needed in order to be
successful for school and life. Empower students to be productive citizens that demonstrate resilience. SEL
programming will reduce aggression and emotional distress and will increase academic performance.
Goals:
 Develop a district-wide SEL system consisting of common elements with alignment between all schools
and vertical progression based on developmental stage to empower students to self-regulate,
empathize, build relationships, and make responsible decisions
Jeff Evans, Director of Learning and Innovation

CVSD Assessment and Data
CVSD uses multiple local, state and national measures to evaluate student progress. A K-8 CVSD Common Assessment System (CCAS)
guides the administration of common assessments throughout the K-8 schools in literacy, math, and science and the regular practice of
analyzing and responding to data. The CCAS is a living document, continually revised to include updated assessments. The chart below
lists the assessments currently given to CVSD students at each grade level. The following pages contain data regarding performance on
state and national assessments in 2017-18.
Grade

CVSD Local and State Assessments 2017-2018

K

Letter Recognition, Letter Sound ID and Phonological Awareness Assessments, On Demand Writing Prompt, Bridges Check-ups, Benchmark
Assessment System (BAS) in Reading and Comprehension and Inquiry Science Task Assessment

1

BAS, Fundations Unit Assessments, On Demand Writing Prompts, Bridges Unit Tests, Inquiry Science Task Assessment

2
3
4
5
6
7
8
9

BAS, Fundations Unit Assessments, On Demand Writing Prompts, Physical Education, Music, Bridges Unit Tests, Inquiry Science Task
Assessment
Smarter Balanced Assessment (SBAC) - Math & English/Language Arts, BAS, On Demand Writing Prompts, Bridges Unit Tests, Inquiry Science
Task Assessment, DSA Spelling
Smarter Balanced Assessment (SBAC) - Math & English/Language Arts, BAS, On Demand Writing Prompts, Physical Education, Bridges Unit
Tests, Inquiry Science Task Assessment, DSA Spelling
Smarter Balanced Assessment (SBAC) - Math & English/Language Arts, BAS, On Demand Writing Prompts, Vermont Science Assessment,
Bridges Unit Tests, Star 360 ELA
Smarter Balanced Assessment (SBAC) - Math & English/Language Arts, Degrees of Reading Power (DRP), On Demand Writing Prompts, Music,
Star 360 ELA, CMP unit tests
Smarter Balanced Assessment (SBAC) - Math & English/Language Arts, Degrees of Reading Power (DRP), On Demand Writing Prompts, Physical
Education, CMP unit tests
Smarter Balanced Assessment (SBAC) - Math & English/Language Arts, Vermont Science Assessment, Degrees of Reading Power (DRP), On
Demand Writing Prompts, World Language, CMP unit tests.
Smarter Balanced Assessment (SBAC) - Math & English/Language Arts Writing Mechanics, Degrees of Reading Power (DRP), CVU Course
Assessments

10

Degrees of Reading Power (DRP), CVU Course Assessments, PSAT

11

Vermont Science Assessment, CVU Course Assessments, SAT, ACT

12

CVU Course Assessments, Graduation Challenge
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CVSD ASSESSMENT RESULTS

SBAC RESULTS
2017‐18 Smarter Balanced Assessment Results ‐ During the spring of 2018, Vermont students were assessed
in English/Language Arts and Math using the Smarter Balanced Assessment (SBAC). This computer adaptive test,
administered online, provided the first test results aligned with the Common Core State Standards. The more
rigorous Smarter Balanced Assessments, like the new standards, ask students to engage in tasks which involve
more complexity, problem solving, and integrated learning.
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SBAC TWO‐YEAR TREND
While our numbers are higher than the state in every category and at every grade level, our proficiency
percentages mirror the decline that happened statewide.

14

SBAC DATA BY SCHOOL

15

16

SCIENCE ASSESSMENT DATA
In the 2017‐18 school year, the NECAP Science Assessment was replaced by the Vermont Science
Assessment. This assessment was administered to students in Grades 5, 8, and 11. In this first year, this
was administered as a field test. Therefore, no individual student data was provided. School‐level data will
eventually be provided, but at the time of this publication, no results have been provided.
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District ‐ SBAC (ELA/Math) Subgroup Data 2017‐2018
Percentage (%) of students scoring proficient or higher
Grade 3

Grade 4

Grade 5

Grade 6

Grade 7

Grade 8

Grade 9

Subgroup
ELA

Math

ELA

Math

ELA

Math

ELA

Math

ELA

Math

ELA

Math

ELA

Math

All

62

62

63

60

66

55

62

50

74

62

78

55

75

45

Male

55

62

50

54

58

55

52

47

66

63

73

52

70

44

Female

70

61

79

67

73

54

72

54

84

61

84

60

80

45

Asian

70

50

‐

‐

73

64

80

90

‐

‐

‐

‐

69

56

Black/African
American

57

53

50

60

20

10

43

40

55

45

‐

‐

‐

‐

White (Non‐
Hispanic)

63

63

64

60

66

56

62

49

75

62

80

56

76

45

‐

‐

‐

‐

‐

‐

60

60

‐

‐

‐

‐

‐

‐

47

56

31

38

41

24

‐

‐

‐

‐

‐

‐

‐

‐

63

62

65

61

67

56

62

51

75

62

79

56

75

45

8

24

8

16

15

7

9

0

9

11

19

8

19

3

68

66

72

67

71

59

68

57

83

69

88

63

82

50

43

33

34

38

24

22

9

15

41

32

53

23

52

21

66

67

69

64

72

59

68

55

80

68

83

61

79

49

Hispanic or Latino
Limited English
Proficient
Non‐limited
English
Proficiency
IEP/Special
Education
Non‐IEP/Special
Education
Economic
Disadvantage
Status
Non‐Economic
Disadvantage
Status

Total # of Students
Number of
Students Tested

265

266

292

292

288

288

306

305

298

297

255

256

340

337

Limited English
Proficient

15

16

13

13

17

17

4

5

4

4

3

4

2

2

25

25

38

38

27

27

33

33

35

35

36

36

37

37

40

40

47

47

37

37

33

33

44

44

36

35

48

47

IEP/Special
Education
Economic
Disadvantage
Status

ELA = SBAC English Language Arts Math = SBAC Mathematics
* Note: Some numbers may have been left blank because fewer than 10 were tested.
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OTHER PERFORMANCE INDICATORS – Champlain Valley Union High School
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CLASS OF 2018 COLLEGE ACCEPTANCES

Merrimack College
Allegheny College
Middlebury College
American University
Montana State University, Bozeman
Auburn University
Mount Holyoke College
Bard College
Muhlenberg College
Bates College
New Hampshire Institute of Art
Baylor University
Northeastern University
Bennington College
Northwestern University
Bentley University
Norwich University
Berklee College of Music
Nyack College
Bowdoin College
Oberlin College of Arts and Sciences
Bridgton Academy
Brown University
Pace University, New York City
Bunker Hill Community College
Paul Smith's College
Butler University
Pomona College
California State University, San Marcos Pratt Institute
Case Western Reserve University
Purdue University
Castleton University
Rensselaer Polytechnic Institute
Champlain College
Robert Morris University (PA)
Claremont McKenna College
Rochester Institute of Technology
Clark University
Roger Williams University
Colby‐Sawyer College
Saint Michael's College
College of Charleston
Sarah Lawrence College
College of the Holy Cross
Simmons University
Community College of Vermont
Skidmore College
Connecticut College
Southern Maine Community College
Dartmouth College
Southern New Hampshire University
Elon University
St. Lawrence University
George Mason University
Stonehill College
Gordon College
SUNY Albany
Hamilton College ‐ NY
SUNY Fredonia
Hobart and William Smith Colleges
SUNY Maritime College
Houghton College
Syracuse University
Ithaca College
The George Washington University
Johnson & Wales University (Providence) The University of Arizona
Keene State College
The University of Northwestern Ohio
Lasell College
The University of Tampa
Lincoln Technical Institute
The University of Texas, El Paso
Marist College
Tufts University
Massachusetts College of Art and Design Tulane University
Massachusetts Maritime Academy
University of California, Berkeley
McGill University
University of California, Santa Barbara
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University of Colorado at Boulder
University of Hartford
University of Illinois at Urbana‐Champaign
University of Maine at Fort Kent
University of Maryland, College Park
University of Michigan
University of New England
University of New Hampshire at Durham
University of North Carolina at Asheville
University of North Carolina at Charlotte
University of North Carolina at Wilmington
University of Pittsburgh
University of Rhode Island
University of Richmond
University of Rochester
University of Southern Maine
University of Vermont
University of Wisconsin, Madison
Vassar College
Vermont Technical College
Wake Forest University
Wesleyan University
Western Carolina University
Western Colorado University
Western Washington University
Westminster College
Wheaton College MA
Yale University

The 296 students of CVU’s Class of
2018 were accepted into 315 higher ‐
level institutions around the world. Of
our graduates who chose to continue
their higher education, 76% are
attending a 4‐year institution and 2%
are attending a two‐year institution.
The list above represents the
institutions our graduates chose to
attend.

STUDENT SUPPORT SERVICES
CVSD is committed to ensuring that all of our students are able to learn, think, live, contribute and
pursue excellence. At any point in time, all learners (adults and students!) access accommodations,
modifications, additional intervention or specialized instruction in order to experience success in
school and life. We know that effective classroom instruction, coupled with access to interventions in a
tiered system of supports, shows the greatest promise for accelerating learning for students who are
struggling.
The Office of Student Support Services collaborates with building leadership to oversee Special Education Services, Section
504, and the Educational Support System (ESS). In addition, our office serves as the liaison for numerous local, state and
federal programs that provide services to students such as: school counseling professionals, school nurses, CY ‐ Connecting
Youth, The McKinney Vento Act for the Education of Homeless Youth, School Psychologists, Occupational and Physical
Therapists, the Community Skills Program, Early Education, Whole School, Whole Community, Whole Child (Coordinated
School Health) and Medicaid programs.
Act 173 of 2018: At the end of the 2018 legislative session, Vermont lawmakers passed sweeping legislation impacting both
how the state will fund special education services and how schools will provide support and interventions for students who
struggle. The law codifies the idea that schools will use a multi‐tiered system of support (MTSS) in order to ensure that all
students succeed in the general education environment. It also outlines a number of high‐leverage educational practices
that are designed to improve achievement for all students, including: a focus on ensuring that classroom instruction meets
most needs of most students (especially in the area of literacy), that additional intervention time is available for students
who need it, and that schools have strong systems of support for the social emotional learning needs of students. These
remain at the core of CVSD student support systems and we continue to be engaged in growing and expanding our
practices.
Multi‐Tiered Systems of Supports – CVSD Framework: Each CVSD school provides a range of intervention services designed
to accelerate learning for students who are in need of additional intervention in order to succeed in the general education
environment. All of our intervention services are guided by the CVSD Guiding Principles for Instruction and Intervention, a
seminal document that outlines those practices that have been identified as critical for improving student learning. The
CVSD MTSS is guided by leadership at the district and campus level which in turn is guided by the CVSD MTSS Framework.
Included within our multi‐tiered system of supports are the following legally required programs:
Educational Support Teams (ESTs): Under Vermont’s Act 117 each school maintains an Educational Support System
(ESS), which includes an Educational Support Team (EST). The primary goal of the ESS is to identify students at risk and
provide early, intensive intervention.
Section 504 of the Rehabilitation Act of 1973: Section 504 is Civil Rights legislation that provides people with
disabilities protection from discrimination. Students protected under Section 504 have been identified as having a
disability that substantially limits a major life activity such as caring for one’s self, breathing, walking, seeing, hearing,
speaking or learning. Services and/or accommodations are provided to students who meet the eligibility criteria to
guarantee equal access to education.
Special Education: Special education services are provided to eligible students with disabilities between the ages of 3
and 21. Eligible students have been identified as having a disability that adversely effects their education and are in
need of specially designed instruction to address their unique educational needs. Criteria for eligibility for special
education services are defined by state special education regulations required under the Individuals with Disabilities
Education Improvement Act (IDEIA).

Meagan Roy
Director of Student Support Services
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Early Childhood Education
CVSD supports a variety of programs designed to ensure that all young children from our member towns have access to high quality
early education experiences. Beginning at age 3, we provide Early Childhood Special Education services to eligible children ages
3 to 5. Through Act 166, Vermont’s Universal Pre‐K Program, we provide 10 hours per week of high‐quality preschool education
to 3 and 4 year olds (and 5 year olds who have not reached kindergarten age) in our member towns. This year we serve 372
children in 47 community partner programs. These partnerships allow CVSD not only to provide rich early education experiences,
but also to establish connections to our community based early childhood programs. CVSD maintains an Early Education Leadership
Team comprised of school faculty, administrators, community‐based partners and parents. This team works to strengthen our
current programs and explore various ways of increasing access to high quality early education experiences.
Shelley Henson, Director of Early Education

Champlain Valley School District
Guiding Principles for Instruction & Intervention
Effective instruction and intervention in a multi‐tiered system of supports shows the greatest promise for
accelerating learning for students who are struggling academically, socially, emotionally, and/or behaviorally. In
CVSD, these guiding principles form the foundation for all instruction and intervention in our multi‐tiered system of
supports, ensuring all students achieve the CVSD Graduation Standards.

Guiding Principle
●
Collaboration &
Coherence

Evidence‐based
Instruction &
Inclusive Practices

●
●

●
●
●
●

Responsive
Teaching &
Data‐Driven
Decision Making

●
●
●
●

Expertise

●
●
Prevention
●

Instruction and intervention is coherent across settings and over time; there is explicit
coordination of intervention with core instruction
Common, structured planning time is available for classroom teachers, special educators and
intervention professionals
Classroom teachers, intervention professionals and special educators co‐create instructional
opportunities, applying differentiation, universal design, multi‐level instruction and curriculum
overlapping.
Classroom teachers maintain a primary role in curricular and instructional planning
All students have access to grade‐level content material, using the strategies of differentiation,
universal design, multi‐level instruction and curriculum overlapping
All intervention is seamlessly integrated into the overall core instructional programming
(intervention supplements, but does not supplant, primary instruction)
Responsive teaching investigates and analyzes student learning to inform instruction, to
monitor progress and to verify learning.
Responsive teaching requires interventions to be adjusted based on data. When students do
not respond to interventions, those interventions increase in intensity, group size decreases
and the expertise of the professional increases.
Intervention is selected based on multiple data points and is tailored to the learner; we avoid
the use of a “standard protocol approach”
Intervention is provided to small, flexible groups of students by the most qualified professional
for the given content area
Effective paraprofessional use (including 1:1) is limited to:
o Supplemental reinforcement of skills as designed by qualified professional
o Data collection designed by teachers or special educators
o Assistance for students who require personal care supports
o Facilitation of peer interactions/social & emotional needs, based on guidance from
professionals
Students are identified for intervention at the earliest indication of need
Teachers have the knowledge, autonomy and flexibility to adjust their instruction and
intervention
Access to high‐quality early education experiences for all young children has a direct and
powerful impact on future school success
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CVSD WELLNESS
CVSD has a strong history of recognizing the importance of promoting health and preventing health‐
risk behaviors among its students. Holding true to this ideal in 2017 we seized the opportunity to
reconfigure the former Director of Connecting Youth position as the CVSD Director of Integrated
Wellness, to better coordinate efforts across the district and best meet the needs of our students. What
was started by a group of concerned parents in 1990 has become an integral part of CVSD, providing a
myriad of services that support youth in making safe and healthy choices.
The health of young people is strongly linked to their academic success. Thus,
helping students stay healthy is a fundamental part of the mission of
CVSD. After all, health‐related factors, such as hunger, chronic illness,
substance use or physical and emotional abuse, can lead to poor school
performance; and health‐risk behaviors such as substance use, violence, and
physical inactivity are consistently linked to academic failure and often affect
students' school attendance, grades, test scores, and ability to pay attention in
class.
We continue to seek better ways to help students engage in protective, health‐
enhancing behaviors and avoid risk behaviors. Schools are an ideal place for
students to learn about and practice healthy behaviors. The Whole Child model
provides a framework for addressing school health policies, processes, practices
and programs across its 10 component parts to ensure students are healthy and
academically successful. It emphasizes a district wide lens, and calls for a
collaborative approach to learning and health, across the school and community
to meet the needs and reach the potential of each child. By specifically engaging
and coordinating these programs and services that impact the daily lives of
students, we can ensure that they are receiving the same message about the value of health and wellness and its connection
to their overall success. We are guided by and continue to work toward excelling in each of these areas.
This all bears the question, how are our kids doing? The following are
highlights from the most recent Youth Risk Behavior Survey (2017), focusing
on positive gains and areas of concern. We have taken the time to distill the
data into what’s going well, what our areas of concern and to look at trends
from previous years surveys when possible. To read the complete reports,
please visit: http://www.healthvermont.gov/health‐statistics‐vital‐
records/population‐health‐surveys‐data/youth‐risk‐behavior‐survey‐yrbs,
The Good News: On the whole, CVSD students in 6th through 12th grade are
doing better than their peers across the state, in many cases by a significant
amount. In addition, we have realized positive gains in distracted and
drugged driving and delaying the onset of first use of a substance.
Driving/Riding in a Motor Vehicle: The percentage of teens in high school who drink and drive has decreased by more
than half since 1991, but more can always be done. In 9th‐12th grade, the number of students reporting having driven or
ridden with someone under the influence of alcohol or marijuana has decreased significantly as has the number of
students who report having texted while driving.
Age of Onset of First Use of a Substance: Early (aged 12 to 14) to late (aged 15 to 17) adolescence is generally regarded as
a critical risk period for the initiation of substance use, with multiple studies showing associations between age at first
substance use and the occurrence of substance use disorders (Substance Abuse and Mental Health Services
Administration, 2014). Age of onset for our general student population continues to decline or hold steady.
Areas of Concern: While our students are doing better than their peers statewide, there is still work to be done. A close
look at our data reveals concerning trends in student’s perception of harm related to a particular high risk behaviors. Also
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concerning are data regarding students of color and LGBT students when compared to their white/non‐Hispanic and
heterosexual/CIS gendered peers.
Perception of Harm: A student’s perception of risk or harm of substance use has a significant influence on substance use
behavior for all substances (Dennis Grevenstein, 2015). A student’s belief that it’s okay for someone their age to use a
drug and their perception of parent’s disapproval of use are intimately linked to their choices related to substances. While
our age of onset has continued to decline, we have started to see student’s perception of harm decline as well. This an
indicator that in coming years we will see substance use rates increase.
Students of Color: The YRBS allows us to look at health disparities among minority populations. In the 2017 YRBS, REM
students reported significantly higher rates of bullying, suicidal ideation and sexual violence.
LGBT Youth: While many LGBT youth move from childhood to adulthood successfully and become healthy and productive
adults, others struggle as a result of challenges such as stigma, discrimination, family disapproval, social rejection, and
violence. These youth are also at increased risk for certain negative health outcomes (Centers for Disease Control and
Prevention, 2017). In the 2017 YRBS, LGBT students were significantly more likely than their peers to feel sad or hopeless,
to have engaged in self harm or to have attempted suicide when compared to their heterosexual/CIS gendered peers.
To read the full How are our Children report of CVSD student YRBS data, please visit: http://www.seewhy.info/how‐are‐
our‐children‐2017.html.
Supporting students in making safe and healthy choices includes helping
the adults around them know how to do the same. In 2018 we launched
ParentIN designed to empower parents and guardians of middle and
high school students to help their children make healthy decisions,
especially pertaining to substance use. As the opioid crisis rages on
around us, and as drug and alcohol abuse continue to destroy lives, our
community as a whole must join together to support children in being
above the influence of substance abuse. ParentIN core messaging focuses on bonding, boundaries, and monitoring – proven
ways parents can prevent teen substance abuse and promote their students’ health. This program provides weekly
educational tools, tips, and resources that make tackling high risk teen behaviors feel manageable and realistic. Parents and
other adults can opt in to receiving information and support through email, text, social media, video presentations and in
person meet‐ups. Visit us online at www.parentincvsd.org or on social media at www.facebook.com/Parentin‐CVSD‐
974404142707065/.
As we continue working toward a full utilization of the Whole Child Model, we seek
to collaborate and coordinate in such a way as to ensure that our approaches to
student wellness are sustainable and successful over the long term. Policies and
practices, from professional development to the school master schedule to
community partnerships, must reflect the central effort to ensure each child in
CVSD is healthy, safe, engaged, supported, and challenged. A whole child approach
aligned across curriculum and instruction, school climate and structures,
professional development and student health and learning, will allow us to ensure
that each child, in each school, in each community, is prepared for long‐term
success in further education, career, and civic life.

Best,
Christine Lloyd‐Newberry
CVSD Director of Integrated Wellness
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CVSD PROPOSED BUDGET INFORMATION
FY19 Budget $76,838,041
FY20 Budget $78,901,170
Percent Increase
2.7%
Expense Changes FY19 to FY20
FY19 Budget

$76,838,041

FY19 to FY20 Increases/Decreases
Salary and Benefits (Regular
Ed)
Special Education
Tuition Costs

$1,341,684
$573,772
($211,597)

Educational supplies, books,
fees, etc.

$216,737

Operations and Maintenance

$142,095

Technology
Transportation
Food Service Subsidy

$28,122
$216,650
$86,666

Consolidation Savings

($331,000)

CHANGE (2.7%)

$2,063,129

FY20

$78,901,170

CVSD Board Budget Goals






Support implementation of Mission and Vison
Meet or Exceed Education Quality Standards
Implement key initiatives
Implement and continue to improve the budget
process, including the focus on community input
…at a cost the community will support

The proposed budget is increasing by 2.7% this year. Spending covers the increase of goods and services, such as
energy costs and contractually obligated salary. These increases are partially offset by reductions made possible
by the district consolidation implemented on July 1, 2017.
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BUDGET IMPLICATIONS
Homestead Tax Rate
The forecasted state-wide homestead yield is $10,666 which, based on the state's formula, produces a pre-CLA equalized homestead
tax rate of $1.51 (per $100 of property value) for the CVSD towns. Adjusting for our 6¢ consolidation incentive, our equalized tax rate
becomes $1.45. Actual tax rates are adjusted further in each town for a statewide Common Level of Appraisal (CLA).

Equalized Tax Rate
FY '19

FY '20

FY '20, After 6¢
Consolidation Incentive is
Applied

$1.46

$1.51

$1.45 = Adjusted Equalized
Tax Rate

CLA and Actual Homestead Tax Rate with CLA Applied
Adjusted
Equalized Tax
Rate = $1.45

Common Level
Est. Actual
Chg. From
of Appraisal or Homestead Rate
Previous Year
CLA, issued 12/2018 w/CLA Applied

Charlotte

97.7%

$1.48

-0.3%

Hinesburg

99.8%

$1.45

0.1%

Shelburne

95.1%

$1.52

-0.2%

St. George

93.1%

$1.55

1.2%

Williston

94.7%

$1.53

2.4%

.

Cost Per Equalized Pupil
FY '19 Cost per
Equalized Pupil

FY '20 Cost per
Equalized Pupil

Percent Change

$15,749

$16,071

2.0%

Property Tax Relief
You may be eligible for an education property tax reduction that will be applied to your 2018-19 tax bill. To apply for tax relief contact
the Vermont Department of Taxes at www.tax.vermont.gov or 802-828-2505.
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OUR SCHOOLS
Charlotte Central School (PreK‐8)
Hinesburg Community School (PreK‐8)
Shelburne Community School (PreK‐8)
Allen Brook School (PreK‐2)
Williston Central School (3‐8)
Champlain Valley Union High School (9‐12)
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CHARLOTTE CENTRAL SCHOOL
408 Hinesburg Road, Charlotte, VT 05445
www.ccsvt.org
Stephanie Sumner, Co‐Principal K‐4 Instructional Leader
Jen Roth, Co‐Principal 5‐8 Instructional Leader
Cassandra Townshend, Director of Special Education
As the Instructional Leaders of Charlotte Central School, it is our great privilege to share
the excellent work and accomplishments of our students and staff with our greater
community. Every day, students and teachers are working together to learn, grow and
develop skills so that they can “Be the Change” ‐ for themselves, for each other, and for
their place. Be the Change not only captures the intentions within our Positive Behavior
Interventions and Supports (PBIS) framework but also the intentions of our everyday
work in the areas of social‐emotional learning and academic learning. All of the work at
Charlotte Central School is aligned with the Continuous Improvement Plan developed by
the Champlain Valley School District and as such, focuses on the areas of academic
proficiency, personalized learning, multi‐tiered systems of support and social‐emotional learning. Collectively this work
supports the continued growth and success in areas of student learning, professional development and creating a climate
and culture at CCS that is engaging and respectful to support the health and learning of all members of our school.
Proficiency
Teachers in grades K‐4 continue to integrate practices of proficiency‐based learning into their academic
programming. Highlights of this work include June post‐service instructional design work in writing using
the Lucy Calkins Units of Writing and digging into the critical areas of mathematics at each grade level, led
by Instructional Coaches Shannon Spellman and Penny Stearns. Teachers used this professional
development as a springboard to deepen their development of curriculum maps, units of study and student
assessments, all of which are responsive to student understanding. Several CCS teachers attended the
CVSD workshop Creating a Classroom Environment Where ALL Students LOVE Reading ‐ Using a Workshop
Model. Focused work on proficiency‐based learning has continued this fall, supported by a multi‐week
professional development strand kicked off by CVSD Instructional Coach Sarah Schoolcraft. K‐4 teams dug
into units of study using the Next Generation Science Standards, developing learning targets, units of study and indicators
of what students will know, understand and be able to do. Future work in our professional development for grades K‐4 will
focus on using the CVSD literacy audit to target specific areas of literacy teaching and learning and using the work of our
teachers participating in the All Learner’s Network to differentiate mathematics instruction using core critical areas to
support the learning of all students.
This year, the Middle Level and Essential Art educators began the implementation of District Level Common Targets in their
content areas. This allows the use of CVSD data to target professional development in instructional planning and assessment
to meet increase the number of students proficient in CVSD Transferrable standards. Students have experienced a shift in
the thinking of learning to be a continuous experience. Instruction is created based on establishing desired results,
determining acceptable evidence and ensuring instruction is relative and responsive. The use of formative and summative
assessment keeps students informed about where they are and where they need to go. At CCS (and CVSD) we are able to
maintain a high level of learning through vertical planning and calibration of curricula.
CCS continues to perform well on district, state, and national assessments. CCS SBAC assessment results in both English
Language Arts and Mathematics were at and (often) higher than Vermont state and CVSD achievement levels. CCS teachers
use local, state and national assessment results to inform their ongoing instruction.
Personalization
At CCS, we find personalization an opportunity to engage students in the process of active learning through planning,
connecting, reflecting and sharing with an authentic audience. In K‐4, this is accomplished by differentiating instruction,
intervention and practice opportunities through blocks of time called WorkBoard and WIN (What I Need). These times are
used to involve students in what they need as individual and small group learners, to enhance and supplement first
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instruction. Other opportunities for personalization in the elementary grades come through theme‐based interest and
expert projects.
Our middle‐level educators are refining our system to gather student voice and autonomy of learning through Personal
Interest Projects (PiPs) and Genius Hour. Instructional time is dedicated to developing students’ executive function skills in
planning and prioritizing, task initiation, organization, and self‐monitor, so students can be successful in their PiPs and in
life. Throughout the year, students are given time to plan and implement a project linking their choice of learning to
products with their “Hands, Heads, and Hearts”.
MTSS (Multi‐Tiered Systems of Support)
Charlotte Central School actively maintains Multi‐Tiered Systems of Support to determine and respond to the academic and
social‐emotional needs of all CCS students. CCS is in the third year of an MTSS Action Plan, under the direction of our MTSS
Leadership Team. The MTSS Leadership Team’s purpose, with direction from Program Council, is to create a sustainable
MTSS system whose structures better meet the needs of individual and groups of students. This year’s work focuses on
revisiting and evaluating the structures in place within our MTSS, including weekly data‐team meetings, using student data
to direct and refine instruction and intervention practices, professional development focused on proficiency‐based learning
practices and social‐emotional learning supports and ongoing progress monitoring of student development. Significant
accomplishments within this three‐year action plan have included the implementation of data team protocols for academic
data team meetings and KidTalk meetings to include planning for meeting social‐emotional needs, team and teacher
coaching cycles with instructional coaches, and ongoing development of social‐emotional and behavior supports using
several frameworks and curricula (including PBIS, Responsive Classroom, Developmental Designs, and Second Step). Last
summer a team of CCS educators attended the VT Best/PBIS institute and has worked to bring back components of
Restorative Practices and resilience‐building strategies to our teachers and programs.
Social‐Emotional Learning (SEL)
Social‐Emotional Learning is critical to the personal and academic development of
all students. Educational research shows that developing core life abilities
including understanding and applying skills and knowledge to understand and
manage emotions, set and achieve positive goals, develop and show empathy for
others, establish and maintain positive relationships and to make responsible
decisions are critical to the academic growth of students. These skills need to be
explicitly taught, practiced and supported. This year, teachers in grades K‐4 have
universally adopted and implemented the Second Step® Curriculum ‐ a program
rooted in social‐emotional learning. Students are receiving explicit instruction and
support in the areas of Skills for Learning, Empathy, Managing Emotions, and
Problem Solving. This program supplements and complements our long‐term use of Responsive Classroom and PBIS
frameworks to develop a sense of community and individual responsibility within our classrooms.
To meet the broad SEL needs of students in grades 5‐8, a daily commitment must be made to relationship building, learning
from others, and engaging fun. Students in grade 5 continue having a morning meeting. These circles can be structured with
a greeting, sharing, activity, and message, or can offer a celebratory twist like Friday Limbo inclusive of all students and
teachers. All students in grades 6‐8 are part of a small group advisory with 1 or 2 educators as their advisor. The advisory
model builds a daily structure for trusting and responsive relationships. It offers a small group setting to support social‐
emotional learning and deepen empathy through discussions, activities, and student voice. Throughout the last year, our
advisories have participated in the Middle School Kindness Challenge, Changing Perspectives curriculum, and lessons in
Perspectives for a Diverse America.
Respectfully submitted,
Stephanie Sumner and Jen Roth
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HINESBURG COMMUNITY SCHOOL
10888 Rt. 116, Hinesburg, VT 05461
www.hcsvt.org
Suzan Locke, Co‐Principal, John Pontius, Co‐Principal
Alicia Kurth, Director of Special Education ‐ Building Based
The Champlain Valley School District’s mission is to develop citizens who LEARN actively and
collaboratively, THINK creatively and critically, LIVE responsibly and respectfully, CONTRIBUTE
positively to their community, and PURSUE EXCELLENCE in their academics and individual
interests. Even before consolidation, we had this unifying mission connecting all district schools.
When making ALL decisions (budgetary, professional development, programming), regardless of
the town we work in, we refer to this mission as our North Star, our guiding document. CVSD does
a great job modeling this mission, giving each school leadership team an opportunity to
collaborate, contribute, and pursue excellence to meet the best interests of their community.
Throughout this report you will see common threads with our collaborative CVSD partnering
schools, but also some unique aspects that make Hinesburg Community School the outstanding,
caring, and wonderful place we have grown to love and appreciate.
Curriculum and Professional Development
2018‐19 School Wide Goal:
The HCS goal is to continue to be centered on the importance of integrating Social/Emotional Competencies into their daily
academic lessons. We know that children who feel cared for, know their teacher believes in them, and is part of a trusting
community will be more likely to find success in their academic work.
2018‐19
With a focus on developing the whole child, we have targeted two areas for our professional development work this year:
1) Continuing our work implementing Proficiency Based Learning practices in all academic areas, 2) Developing our
understanding and best practices as it relates to Social‐Emotional Learning. We have learned that a student is more apt to
reach his/her academic potential if they are feeling safe, trusted, and cared for in their learning environment. With this
understanding, we have focused on creating an integrated approach to ensure that social‐emotional learning is
incorporated throughout every child’s academic day. This refined approach has led to outstanding results, not only in our
test scores, but also in our development of creating incredible citizens of our community.
Proficiency‐Based Learning
Proficiency‐Based Learning (PBL) continues to be a shared focus throughout all of our
CVSD schools. We now have a common set of learning targets that provide the basis
for instruction, assessment and reporting in all disciplines, grades 5‐8. In addition, we
are working within HCS to continue to refine and implement learning targets in
literacy and math at the K‐4 level.
Our building based and CVSD administrators continue to guide our work with support
from two half‐time Proficiency Based Learning coaches. They design and lead
professional development opportunities for faculty and staff, meet regularly with
classroom teachers and teams and provide ongoing support, advice, and expertise to enhance and sustain this work.
At the K‐4 level, the focus this year has been on literacy. All K‐4 teachers and paraspecialists are participating in ongoing
professional learning through the Mindplay pilot in collaboration with the Stern Center. This yearlong commitment has
provided intensive, direct instruction in the area of early literacy and reading. Ongoing coaching and facilitated lesson
planning, data analysis and progress monitoring of students in all K‐4 classes rounds out this work. This supports the
development and use of learning targets and scales to guide our literacy instruction.
Our 5‐8 faculty have been aligning instruction and assessment with the CVSD common learning targets. This alignment
results in data that supports differentiated instruction to best meet the needs of all students. Designing instruction to meet
a variety of needs in the classroom is challenging, but our staff has been using their early release time to refine their practice
to help students improve their skills.
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Social‐Emotional Learning
At HCS we are very proud of our positive and welcoming environment for all that enter our building. It is a wonderful place
to work, but more importantly it is an amazingly safe, nurturing, and supportive environment for all students to reach their
full potential. We were one of the early adopters for PBIS (Positive Behavior Interventions and Support) and have received
exemplar status for many consecutive years. In fact, we have just celebrated our tenth year as a PBIS school. This system is
the bedrock of our social‐emotional learning foundation, but we are continually looking at ways to supplement this program
to meet the ever‐changing needs of our students.
Much like the academic world, the social‐emotional well‐being of all students is very complex. There is no one‐size‐fits‐all
approach that would meet the needs of every student. We need to be just as prescriptive and aware of each and every
child’s social‐emotional strengths, as well as their challenges, to choose the right method and approach to allow them to
successfully be able to reach their academic goals and targets. This is one of the primary reasons why HCS has such a positive
and welcoming school climate.
Personalized Learning
It is important for students to have some choice in their learning so they have a greater potential to discover and develop
talents and skills of their choosing. It is also important to help grow student’s abilities and to help them set goals and work
cooperatively with others to accomplish these goals. Finally, we want students to have practice documenting this growth.
This is why we emphasize these skills in grades 6‐8 and are working on expanding formalized opportunities for personalized
learning into the fifth grade. Students in lower grades are also given choices in their learning to give them ownership and
to encourage this self‐exploration. Over the coming years we will continue to give students throughout the school more
opportunity to make decisions about their own learning and we will keep developing their skills to monitor and
communicate this learning against our academic standards.
Physical Environment
We continue to maintain and improve our wonderful HCS facility.
Below is a bulleted list of significant projects completed over the past year.
●
●
●
●
●

The playground was upgraded to be more inclusive by adding a glider
chair and by regrading the site to allow for wheelchair access
The exterior of the 1998 building was painted
The kitchen exhaust fan system was replaced
The remainder of the white building base heat zones were converted
to direct digital control
The lighting in 4 halls converted to LED bringing us to approximately
75% LED

A guiding message ends our morning announcements every day: “HCS is more
than a place. We are a community of learners dedicated to the academic success and safety of each student through
Belonging, Sharing, Trust, Accepting Responsibility, and Respect. Be a STAR!”
This exemplifies who we are and what our values are here at HCS. This mantra, along with our CVSD
mission, provide us all we need in order to create amazing opportunities for our entire HCS
community.
Respectfully Submitted,
Suzan Locke and John Pontius
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SHELBURNE COMMUNITY SCHOOL
345 Harbor Rd. Shelburne, VT 05482
www.cvsdvt.org
Scott Sivo, Lead Principal (5‐8)
Alison Celmer, Co‐Principal (PK‐4)
The 2017‐2018 school year was a transformative year of thoughtful planning and
collaboration at the Shelburne Community School. Our school community conducted
months of research, discussions, and surveys as part of a comprehensive K‐8
configuration study. This study of configuration has now given way to active
implementation of our new K‐8 plan, which began at the start of the 2018‐2019 school
year.
Our K‐4 faculty and staff are getting settled into their new grade‐levels and teams based
on our configuration study results. Our kindergarten is a one‐year relationship with the
teacher and the peer group. Our first and third‐grade students experience a two‐year relationship with their teacher and
peer group. Students experience a transition with a new peer group and a new teacher when entering kindergarten, first
grade, third grade, fifth grade, and seventh grade. Teachers in Kindergarten, first, and second grade are generalists ‐ they
teach all content to their one group of students. Teachers in grades three and four are semi‐content specific, meaning
students in these grades have two teachers. Our Essential Arts (art, music, & PE) teachers are grade‐banded (K‐2, 3‐5, 6‐8).
We have devoted the majority of our professional learning and common planning time this year to ensure a successful
transition into this new configuration for our K‐4 students, faculty, and staff.
Our 5‐8 faculty has taken the year to prepare for the transition to new teams and grade‐levels based on our configuration
study decisions. Next year, we will feature two different grade level groupings within our middle level. We will have two
5th‐6th grade teams and two 7th‐8th grade teams. Throughout the current school year, teachers will meet and plan within
their new grade level groupings. This time will be used to build and develop a sense of the instructional, behavioral, and
cultural underpinnings, which will make up our middle level heading into next year.
School Climate
Our Positive Behavioral Interventions & Supports (PBiS) toolkit continues to grow each year. We use
Responsive Classroom (RC) techniques proactively in grades K‐4 to create positive learning communities
and consistency in routines and expectations. We value morning meeting time, quiet time, and closing
circles, so we made sure to include blocks of time in our schedules to fit these RC elements into our daily
practice. We use Restorative Practices in response to challenging situations such as conflict resolution,
repairing relationships, re‐entry meetings, etc. Each Professional Learning Community (PLC) received a
Circle Forward resource to guide restorative circles and processing conversations with students. We
continue to have schoolwide PreK‐8 celebrations and we coordinate mix‐it‐up events for students to
interact with students in different grade levels. We have a monthly school‐wide read aloud to inspire conversations around
themes of diversity and inclusion. New this year, we are gathering monthly as a PreK‐4 community for an elementary school
Morning Meeting. This has been a wonderful way for students to engage with students and teachers in different grades and
make a large school feel more intimate and connected as a community.
Campus and Facilities
Students and staff are enjoying a number of facilities updates during the 2018‐2019 school year. Our “C” wing, which houses
Kindergarten and many of our Essential Arts classrooms, is quieter and brighter than ever before. The air handler, which
was once housed within the wing has now been removed. A new, quieter, and more efficient system has been installed on
our roof. New lighting and ceilings were also added throughout this area.
We were able to create a brighter, more spacious lunch room this year. We updated the ceiling tiles, lighting, and flooring
to create a softer, more peaceful space for students to eat with their friends. We provided a bit more space by utilizing the
former stage space with additional tables and added circular tables in the center of the room for a more inviting and
welcoming place to socialize with peers. We are looking forward to displaying student artwork to make this space more
colorful and lively.
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This summer we replaced the wooden playground on School St. with an updated play structure. We are very excited to be
offering some of our youngest students additional opportunities to play outside and interact with their peers.
Multi‐Tiered Systems of Support (MTSS)
The focus within MTSS has been formalizing our EST (Educational Support Team)
processes for all students in grades K‐8. EST plans are being developed in a
collaborative problem‐solving process to determine whether additional supports are
needed for a student to make appropriate progress, and to monitor that progress.
This may include academics, attendance, behavior, or enrichment activities. An EST
has standing members and meets regularly, typically weekly or as needed. EST
meetings result in assigned action steps. The EST has an effective method of
documenting meetings and decisions within our VCAT system.
Professional Development and Curriculum Development
Our PreK‐4 faculty has been working on re‐establishing new Professional Learning Communities (PLC’s) based on their new
grade‐level assignments. We are working on developing shared values, a common vision, and shared leadership by assigning
roles and responsibilities to each PLC member. We are collaborating on curriculum alignment (developing what students
should Know, Understand, and Do (KUD)), pacing guides, and data analysis. Our professional development focus has been
on developing our K‐4 reading curriculum (with both horizontal and vertical alignment) and instructional practices. We are
refining our workshop model for more consistency with our first instruction in classrooms and differentiating during our
guided reading groups for more personalized learning. A recent book study on Next Steps in Guided Reading by Jan
Richardson has really propelled this work and has had a positive impact in our classrooms with our students. Teachers have
been able to conduct action research and share experiences with one another. Our K‐4 faculty have introduced the Second
Step (social‐emotional) curriculum to all of our students this year. There is a vertical progression around the following
themes; skills for learning, empathy, emotion management, and problem‐solving skills. This year we have been co‐teaching
with colleagues (ie Special Educators, school counselor, administrator, etc.) as we learn the new curriculum.
Our 5‐8 faculty has had their professional development organized toward three different goals this year. The first goal of
our PD cycles has been developing and implementing Proficiency‐Based Learning across the middle level. The second goal
has been thoughtful planning of our transition from a 6‐8 middle level model to a 5‐8 middle level model. The final goal has
been to provide teams of teachers WIN (What I Need) time where they can organize and facilitate learning and planning,
which is aligned with our school and district goals.
Teachers in grades 5‐8 have continued their work to develop and implement Proficiency‐Based Learning across the middle
level. This year our focus has been two‐fold. In 5th grade our teachers are working to institute district‐wide learning targets
for the first time. They are aligning their instructional, assessment, and reporting practices to our district‐wide expectations
for middle level learning. In grades 6‐8, teachers have taken steps to formalize their classroom learning progressions.
Trimester Planners and KUD documents will be developed to represent our 5‐6 and 7‐8 curriculum going into the 2019‐
2020 school year.

Respectfully Submitted,
Scott Sivo, and Alison Celmer
Shelburne Community School Co‐principals
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WILLISTON SCHOOLS
Williston Central School
195 Central School Drive, Williston, VT 05495

Allen Brook School
497 Talcott Drive, Williston, VT 05495

www.wsdvt.org
Greg Marino ‐ District Principal
Angela Filion, ABS Principal
Jackie Parks, WCS Principal
Sarah Crum ‐ Director of Student Services ‐Building Based

“Creating the Future Today!”
We continue to use these words to create a sense of urgency around the work we do each day
with our students and as a reminder of how important it is to wisely use every moment we have
in educating our children. To make sure our students can compete globally in an ever‐changing
landscape, we need to continually push the boundaries and framework of education and adopt
the innovations our faculty develops to attain this goal.
Proficiency‐Based Learning
Williston continues to implement a proficiency‐based learning model as outlined under Act 77. The middle school teachers
use a platform called Jump Rope to document student progress. The Jump Rope system, which aligns with CVU grading and
assessment practices, uses a 1‐4 proficiency scale vs. traditional letter grades. Each learning target (standard) has a 1‐4
learning scale that students and teachers use to track their learning. The grade reports that are generated from this system
allow students, parents and teachers to see progress on each learning standard, which gives a more accurate picture of the
students’ progress. In a more traditional system all the scores within an area of content would be averaged together and
determining which content/skills the student’s had mastered would not be as evident. In addition, a student’s Habits of
Learning are scored separately from content allowing the important personal development skills to be highlighted. The
elementary teachers are beginning to use learning targets and scales with the 8 science practices that run through all their
science units, as well as within their math units. These will be further developed using some of the Tuesday professional
development time.
Personalization
Another aspect of Act 77 is the creation of Personalized Learning Plans (PLP) for students
in grades 7 and 8. At the middle level, these PLPs focus on students learning about their
personal values, academic strengths and weaknesses, and executive functioning skill
development. Students use the information that they have learned about themselves to
reflect and then create personal goals. This year, students are writing three goals that
connect with being a Good Citizen, Good Person and Good Learner. These areas connect
to the CVSD mission statement that identify five areas of development including Problem
Solving, Communication, Self‐Direction, Informed/Integrative Thinking and Citizenship.
Throughout the year, students identify evidence that documents growth within their
goals.

Multi‐Tiered Systems of Support
At Williston Schools and CVSD we have been engaged for the past several years in developing and refining a tiered system
of instruction. We often use the term Multi‐Tiered Systems of Support or MTSS. The purpose of MTSS is to create a weave
of curriculum, instruction, support structures, and targeted interventions in order to help all students succeed, especially
our most fragile learners. We envision three tiers. Tier one is high quality first instruction in the classroom. Our goal is to
identify struggling learners as early as possible. In tier one we make classroom based instructional adjustments and monitor
progress. For students need additional instruction, the next step is to use evidence‐based more intensive tier two
intervention and monitoring. If we find that a child is not progressing we look at even more intensive, tier three
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intervention. We understand that for students who struggle there are several key ingredients in their program. First, there
needs to be alignment and synchronization of interventions between tiers and instructors. Secondly, we need a high degree
of expertise for those providing the intervention and instruction. Finally, we need to be skilled at analyzing the data and
making decisions about next steps in the process of education and accelerating learning. There are also numerous
programmatic elements that help to make our MTSS weave more supportive for students, including extended day and
summer learning opportunities and specialized programs to support students who struggle with emotional / behavioral
regulation. Our hope is to use this system of supports to bridge the achievement gap for struggling learners, students who
are experiencing poverty and students identified with disabilities.
Social Emotional Learning
The Williston Schools believe that Social Emotional Learning (SEL) is a key element in the growth
and development of our learners. Social and emotional learning involves acquiring and applying the
knowledge, attitudes, and skills needed to understand and manage emotions, set and achieve
positive goals, show empathy, establish positive relationships, and make responsible decisions. SEL
programming that is currently taking place in the Allen Brook and Williston Central Schools includes
the following: PBIS (Positive Behavior Intervention and Supports), Responsive Classroom practices
in K‐4 classrooms, classroom guidance lessons instructed by our school counselors, targeted small
group instruction in social thinking, Changing Perspectives diversity instruction, Zones of
Regulation, Kelso’s Choices, and community circles. Williston has committed early release
professional development hours for teachers to increase awareness and expertise in the areas of
resiliency, trauma informed practices, anxiety, mindfulness practices, and self‐care. Williston
Schools along with CVSD has a leadership design team dedicated to the work of advancing Social Emotional Learning for
students in all CVSD schools.
School Safety
Our schools, in collaboration with local and state emergency responders, have established the Williston Schools Safety
Committee as a leadership body to support the important and ongoing work of keeping our schools safe and prepared for
a variety of emergencies. We believe that all members of a community need to be aware of the habits, routines, and choices
we make each day that can impact safety in our own community. The Safety Committee meets monthly to work on safety‐
related issues and concerns, including researching current best practices in the realm of school safety and security. The
Safety Committee leads the way in supporting students and staff in both schools in carrying out emergency drills, like a
school‐wide relocation exercise. We have learned that one key element to maintaining safety in an emergency situation is
effective communication to families. With this in mind, the Safety Committee prepared the informational letter entitled,
Parents Expectations During A School Emergency. This year, staff and leadership personnel at Williston Central will
participate in a relocation/reunification table‐top drill for the first time. This exercise will help WCS be better prepared in
the event of an emergency evacuation that requires students to be dismissed and reunited with families from an alternate
location. This drill supports preparedness for a scenario in which it is not safe to return to the school for any reason. The
Vermont Emergency Management Agency will help to facilitate the special drill. We will continue to sharpen our skills in
the area of emergency preparedness and acknowledge that this important work is never quite done.

Respectfully submitted,
Greg Marino Jackie Parks

Angela Filion

Sarah Crum
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CHAMPLAIN VALLEY UNION HIGH SCHOOL
www.cvsdvt.org/cvuhs
369 CVU Road
Hinesburg, VT 05461
Adam Bunting, Principal
Dear CVU Community:
What are the measures that matter most when weighing the strengths of a school system? While graduation percentages,
standardized tests, and college admittance rates count for something, they rarely‐‐if ever‐‐speak to the answers we might
give when asked: how did your school contribute to what helps you thrive as an adult?
When I ask CVU alumni this question, I am often surprised by the response. I expect to hear statements like I learned to be
independent or CVU prepared me to meet the world on my own two feet. Instead, our graduates describe the people they
learned with, the teams they built, the successes and struggles they experienced as a community. They do not describe
independence; they describe interdependence‐‐the ability to be relied upon and to rely on others.
CVU is special because of the trust with which we empower our students to practice interdependence. We ask our young
adults to do real work...together. Teamwork abounds in this building. From Advisories to Link Crew to Human Impact
projects to best practices in Math, students collaborate in most of what they do. We challenge them to forge authentic
relationships with their peers and with their teachers. We don’t require hall passes and many of adults go by first names.
Just as we no longer carry the toddler who is learning to walk, we forge the interdependence in our graduates by
empowering them to learn in a community that speaks to the adult side of the adolescent. At the end of the day, we give
them the practice to be the newest members of the responsible adult community they will join in four short years. Just
look at these opportunities!
Interdependence starts on day one as upper‐class students model trust by leading ninth‐grade orientation:

Students conduct their first year of learning in Core teams:
By senior year, students have had hundreds of opportunity to build learning together:
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Sometimes interdependence is as simple as baking cupcakes for your advisory:

Co‐curriculars provide more opportunities for collaboration that matters:

We learn to be interdependent in our local and global communities...

And we celebrate our accomplishments together, too…
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Summary of Pupil Enrollment
12/1/2018
.
I.

Pupils Attending by Grade and Member Town:
Town

Grade 9

Grade 10

Grade 11

Grade 12

Total

%

Charlotte

44

52

48

46

190

15.12%

Hinesburg

46

65

56

55

222

17.66%

Shelburne

89

88

91

76

344

27.37%

St. George

9

8

16

7

40

3.18%

Williston

94

134

111

122

461

36.67%

Member Town Total Attending:
II.

1257

Tuition Students by Grade:
Type
Tuition*

Grade 9
10

Grade 10
9

Grade 11
9

Grade 12
12

Total
40
40

*Includes out of district placement, tuition, school choice, teacher benefit, and exchange students.

III.

Pupil Enrollment:
Grade Level

District

Tuition

Total

Grade 9

282

10

292

Grade 10

347

9

356

Grade 11

322

9

331

Grade 12

306

12

318

1257

40

1297

Total

*CVU Pupil Population Projections
Year

Grade 9

Grade 10

Grade 11

Grade 12

Total

2018-19

292

356

311

318

1297

2019-20

323

280

358

340

1301

2020-21

327

327

281

356

1291

2021-22

308

331

328

280

1247

311

332

327

1282

2022-23

312
*2018-19 Actual Enrollment as of 12/1/18
*Source: NESDEC www.nesdec.org
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Champlain Valley School District
5420 Shelburne Road, Suite 300
Shelburne, VT 05482

Important Dates and Polling Places
CVSD Annual Meeting – Monday, March 4, 2019 – CVU Room 160 – 5:00 pm
Australian Ballot Voting and Town Meeting Day – Tuesday, March 5, 2019 – 7:00 am – 7:00 pm

Polling Places
Charlotte Central School
Hinesburg Town Hall
Shelburne Town Center
Williston Town
St. George Town Hall

Multi-Purpose Room
Town Hall Upstairs
Town Center Gymnasium
Armory
Town Hall

